ADVANCE NOTICE FOR NLIP -

Three important notes concerning next summer's
NCIP

1. Because of a sharply rising number of appli-
cants, it may be necessary to limit first
year enrollment of NLTC in the summer of
1987. For this reason, it is strongly re-
commended that: (a) A1l sponsoring agencies
and potentiai students be advised to decide
early on their training needs for the summer.
{b) Those desiring to enter year one of the
program apply as early as possible. (c) All
applicants read carefully and fully prepare
their application forms before submitting
them, including any background or reference
material that may be requested. Applications
are not accepted until all information is
complete.

Students presently enrolled in NLIP are re-
quested to pass the above notice along to all
who might be interested. Thank you!

2. "The Institute" is considering the possi-
bility of offering a course in (computer)
word-processing in the summer of 1987.
Preference would be given to those who
already know how to type. If you are an
NLIP grad, and are interested in taking such
a course, do try to prepare yourself by
learning the basics of touch typing (if you
don't already know how).

This course (if we are able to offer it) will
be an important one for those interested in
improving their skills in materials prepara-
tion, and would be well worth the extra effort
involved.

3. NASL/NLI Diploma Students, please note:
The fourth and final year of studies toward
your diploma in a Native Language as 2
Second Language is offered only once every
Two years. It will be offered in the summer
of 1987, but not, we expect, in the summer of
1988. Please make your plans accordingly.

M.L.M.

NLTC STUDENTS -- ATTENTION

Ann Guthmann recently contacted you by letter
requesting that you submit your teaching time-
table for this year. If you haven't already done
so, please send this in at your earliest con-
venience, or phone Ann between 9-12 or 1-4 any
Monday or Wednesday at (807)345-2121, ext. 542.

M.L.M.
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Hor unto us a child is born,

AND when we give
each other Christmas gifts
in His name, let us remember that He
has given us the sun and the moon and the
stars, and the earth with its
forests and mountains and oceans-and all
that lives and moves upon them.
He has given us all green things and
everything that blossoms and bears fruit-
and all that we quarrel about
and all that we misuse-and to save
us from our own foolishness,
from all our sins, He came down
Lo earth and gave us Himself.




¥ CREE AND OJIBWE GRAMMATICAL TERMINOLOGY

C. Douglas Ellis
MeG11l Universicy

The "Native as a Second Language"
program of the Ontario Ministry of
Education has made apparent the need
for clear-cut grammatical statements

in the several native languages of the
Province. This need became especlally
evident at the Native Language iInstruc-
tors' Program recently held at Lakehead
University, where Cree and 0jibwe
speaking teachers were preparing for
language teaching assignments by study-
ing, among other things, the structure
of their own language(s). One of the
first requirements for drafting such a
statement is that of a pative language
grammatical terminoclogy.

In the course of discussing the struc-

ture of Algonquian a set of provisiomal
grammatical terms was developed, - for

the most part in Cree. These are sub-

mitted in the hope that discussion will
lead to further and more useful sugges-
tions.

Use of the syllabic system for purposes
of instruction led naturally to comsi-
deration of the nature of a syllable
and its components. Terms developed
for vowels and consonants were -

Vouwels k@-payehtihtdkwahki
.b <‘|"."|"C-b"P - "pure
voiced sounds"
Consonants k3I-wanZhcihiwBoakahki

b +<a'r*a-vLb*fP -
"interrupting sounds”

since the latter characteristically
interrupt or disturb any stream of the
former. With a little apt illustratiom
the terms are likely to be readily
understood by the average school child
of an age appropriate to grammatical
study.

After reflection on the concept of the
syllable and its composition, a useful

term {and a reasonable Cree rendition of
TuArags In its grammatical sense} seemed
to be -

Syllable E- or kZ-mEmawihtdkwahk

v b lL-atC-em -
"which sounds together".

Since syllabic spelling spans and often
obscures morphemic boundaries, an essen~
tial distinction is that between morpheme
and syllable. The term suggested was -

Morpheme  k#3-piskihcTtwiniwahlk
b ANPIFCord™ e
separate plece which means
{something)" .

By using so-called "structural spelling" 1
a form such as kanawdpahtam, ba -d<"Ch,
becomes ke®...d<...d%C...dv,  and

the distinction between morpheme and syl-
lable is clear.

At this point the notion of “distinctive
sound" 1s also handy to have. Suggested
as 2 name for the taxcnomic phoneme is -

Phoneme k3-nisitowihtikwahk

b arD-a"C-b™ - "the
sound which is distinguished,
recognizable"

ALGONQUIAN AND IROQUCTIAN LINGUISTICS 10:4
Reprinted with permission
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The stem classes call equally for a nomen-
clature and the fellowing were put forward:

Noun k3-wihtamakemakahk
b fATCLSLL™ - "that
"which names”
Verb ka~tdcikAtek
b SrkU* - "that which
is done”: i.e., an action
wotd.

{This latter term was suggested by one of
the teachersZ While it has certain evident
disadvantages, it appears to have gained

a measure of currency.) Further terms
proposed by the same teacher were for
Pronoun kd-tdpiskikémakahk
b CArEeLe™ -
"that which replaces"

or  kd-miskocilskik&makahk
b dr baLb™ - “that
which exchanges place with"

The fourth of this set, suggested in
class discussion, was

Particle irwdwinis
FaRR AV Y- A -~ "a little
saying, & little word".

The three basic mechanisms of word
building came in for discussion and
terms proposed were -

Inflection ki¥ipzhk ka-kwEskipalikil
PrM b GPLP -
"what turns, changes about
at the end".

{an 0jibwe use for "inflectional endiag"
suggested by a class member® embodies
the notion of "bending":

waki~1skw@p&kinan

4P AM-9VPar

"inflectional endings", -
the ending alone being islkwé&pgkinan.

A -9VPar )

Composition AniskwahikEwin
dot -£"A%+A*~ "joining”

was represented in Ojibwe& by

ZEnihkohikéwin
dv“d’AQ'A‘,

the Cree alternative suggested being

Z-Eniskohta@niwahki ocBpihkws
V dotd*Co-q"P  DIA"b
"Joined stems".

A third preoposal was that for derivation:

Derdvation B-ohcipaliki ocBpihkwa
T brIr<eP [ PR

Ystems coming from,
stems derdiving”.

Names put forward for the characteristic
parts of a stem were -

Root wataply
-<ACA

Meddial ki-tastawBpalik
b COC-9<et L Myhae
stands in the middle"

Final k3-misiwehtamakahk
b re-veCiLb™

"what completes”; and for

Stem ocBpihkd
DA




An acceptable usage for Dependent Stems
seemed to be -

Dependent Stems

ka-ohci-akot&ki ocBpihkwa

b D' QdUP  DWN"b
"stems which hang from,
depend”.

The notion is quickly clarified by illus-
trated explanation.

No satisfactory term was arrived at for
Gender. The two specific genders, however,
are now widely rendered as

k3-pimAtisimakahk
b ALNdLL™

Animate

or ki-pimitahk
b oALC™ -~ "what lives"
Inanimate 8k3 kA-pimAtisImakahk
vb b ALOFLL™

or EkAE ki-pimiZtahk
Vb b ALC™

"uhat does not live, is not alive".

A further fine distinction is made by

Mrs. Angela Moore, a native speaker who
also teaches Cree. This designates non-
living entities which are classed gram—
matically as animate, such as Emihkwin,
ure .ts 5 nswonn: e

kz-pim!tistEtUcikz:Eki

b ALN-dOrbup

which might be paraphrased as ":sings
which are talked about as living .

I would like to thank the members of the
class in the Structure of Algonquian i1l
and especially Larry Beardyt Bertha Metat
who were active in discussing the geveral
possibilities recorded above, and Mrs.
Angela Moore, who acted as Teaching
Assistant for the course in Spoken Cree.

- €. Douglas Ellis
NOTES

1. The term was supplied by John
Nichols.

2., Mrs. Angela Moore of Calstock, Ont.
3. For the N-Dialect, read all 1's as p.
4. Llarry Beardy of Muskrat Dam, Onc.

5. This was proposed by A. Faries of
Moosonee and South Schumacher, Ont.

Sometimes actions speak louder
than words, especially when the
words do not flow easily. (Copy-
right 1972, Uniled Feature Syn-
dicate, Inc.)
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Suggestopedia and Soviet Sleep-Learning
Baneroft, W. Jane,

Evaluative Report published 1981.

This paper examines the parallels between
suggestopedia and Soviet sleep-learning for
learning foreign languages. Both systems are based
on the idea that the acquisition of information
can occur in states below the optimal levels of
consciousness. Hypnopedia makes use of the period
of paradoxical or light sleep that generally
occurs just as one is falling into a deep sleep
and just before one awakens. The original suggesto-
pedia class comprised a special two part relaxation
session for memorization of the lesson material at
an unconscious level. As initiated in the Soviet
Union, sleep-learning was intended to be used in
conjunction with regular daytime classes in foreign

languages and other academic subjects. Both suggesto-
pedia and Soviet hypnopedia present lesson material
in the form of paired associates and utilize repeti-
tion, rhythm, and intonation as aids to memorization.
Also both make use of a two part session for
memorization of previously studied materials-active
concentration of the text in a state of relaxed
alertness and passive absorption of the text in a
state of light sleep or in a state bordering on sleep.
Finally both claim that their respective systems have
very positive effects on the memory and on the well
being of the student.

Game~-Like Activities and the Teaching of Foreign
Languages.

Harper, Sandra N.

Paper presented at the Great Lakes Colleges
Association Foreign Languages Conference,
Albion, MI, April 10, 1981.

Among the justification for using games in
foreign language teaching, one finds the theory
that games play an important role in the instruc-
tional and learning processes and that they can
be designed to develop linguistic skills and
communicative abilities. A review of several
authors not only suggests the value of games and
ame~-like activities to relieve boredom and enhance
earning, but also gives indications for a meaning-
ful progression of such activities. A large number of
of games and group activities are described. Each
description includes the games purpose, the pro-
cedure, and some examples. The activities described are
are appropriate for elemedary and intermediate
levels; some could be used in more advanced classes.

LET'S SEE NOW..,

WHAT I MEAN I5..
HOW CAN 1 PUT e

WANT TO SAY 15...HOW CAN
I PUT IT INTO WORDS 7 WHAT
M TRYING TO SAY (5...

RATS ! T (DAS HOPING SHE
COULD PUT IT INTO WORDS...




MORE ABSTRACTS

“Culture and Constructs: Communicating Attitudes
and Values in the Foreign Language Classroom'
Kramsch, Claire J.

Paper presented at the Annual Meeting of the
American Couxil on the Teaching of Foreign
Languages(Denver, Co. Nov. 1981).

Cross-cultural communication cannot be
achieved if students are only presented with
cultural facts. Instruction must involve the
affective and cognitive processes of the learmer
in interpreting these facts. Before students can
understand the attitudes and values of a foreign
culturdthey must be aware of their own attitudes and
and values in interprting foreign events. The pap-
er discusses the design of classroom exercises
and activities to clarify the attitudes and values
underlying cultural facts. The bridges for under-
standing other cultures do not exist at the level
of one's personal constructs of those events. The
teachers task is to make these constructs apparent
and observable to students without putting them on
the defensive or reinforcing stereotypes. One method
of accomplishing this is through the use of repertory
grid which shows how different people from
different cultures construe the same events
differently.Classroom exercises for establishing
a common grourd of shared experiences aim at
construing the experiences of another person
together with ones own.

"Award-Winning Foreign Language Programs: Pre~
scriptions for Success."

Sims, William D. and Hammond, Sondra B.
American Council on the Teaching of Foreign
Languages. Hastings-on-Hudson,N.Y.

Pub. date 81

The study reviews 50 foreign langauge
programs in the United States that are said to
be both inspirational and useful for providing
concrete information about the creation and
preservation of successful language programs.
The programgeited are exemplary and can serve
as models- for educators and administrators to
study and visit. Program selection was based
on the results of questionnaires and onsite
visits. The following variables are among those
used as guides to success programs: overall
enrollment in terms of the state average, rate
of sequence completion (i.e. degree of attrition)
scope of the program, and degree of proficiency
as indicated by examination results. Each pro-
gram profile presents background information and
dicussion and analysis of the features that make
the program successful. The most outstanding
%eneral charactaristics of success observed were:

1) articulated curriculum, (2) co- and extracur-
ricular activities that integrate language study
with school life, (3) high incidence of target
language usage, Eﬁ) good administ:ative support,
(5) effective use of community resources, (&)
study and travel abroad options and exchange pro-
prams, (7) a strong public relations effect, and
%é) a resolve to connect language study with the
[ractical and concrete.

Christine Hardy
Native Language Newspaper

If you need more information about Faculty of Education
abstracts, please contact:

Lakehead University
Thunder Bay, Ontario
P78 5EL
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“A Language Development Program for Yup'ik
Eskimo Children of Alaska."

Dole, Janice A.

Paper presented at the Annual Meeting of the
National Association of Bilingual Education
(Boston, MA, May, 1981).

A center was established in 1978 to develop
a program of curriculum materials designed to
enable the school districts in Alaska to streng-
then and improve the English and Native-language
skills of Yup'ik children. The program is described
here as well as its rationale and philosophical
assumptions, the materials that have been develop-
ed, and the implimentation of those materials in
Alaskan school districts. ¥ materials known as the
Development Language Program, ara designed to in
crease and expand upon the existing communicction
skills of Yup'ik students within the context of
their Alaskan experiences. The DLP consists of cur-
ricular materials which infuse language activities
and experiences into subject areas. Included is a
description of the teachers handbooks, the setups of

units and activities, a sample lesson plan consist-
ing of five modules, supplemental activities, and
implimentation of the language units. The discus-

sion concludes with an outline of the teacher-training
program and a summary of initial feedback.
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